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​Note:Page numbers given are given as per My CACA Safety Workbook.​
​Chapt./​

​Sub-Cha​
​pt​

​No.​

​Pg.​
​No.​

​Chapter/Sub-Chapter Name​
​Poems are highlighted in blue. Chapters with​
​animated videos and audios are marked with​

​an asterisk.​

​At School/Home -​
​(Parents/Grandparents/​

​Self Reading)​

​1​
​1​ ​Say Hello! - QR Code for Picture book is​

​embeded​ ​School​

​4​ ​3 Best Friends​ ​School​

​2​
​6​ ​Nicknames​ ​Home​

​7​ ​Our Loved Ones​ ​Home​

​3​

​9​ ​Pokso Likes Cartoons​ ​School​

​10​ ​Pokso Does Not Like His Cheeks Pinched​ ​School​

​12​ ​Do You Like Playing Hide and Seek?​ ​Home​

​15​ ​I Can Tie My Shoelaces​ ​Home​

​4​

​21​ ​*​​Hand Wash​ ​School​

​22​ ​*​​Tipi Tap Tap​ ​School​

​23​ ​*​​Chewing Is My Habit​ ​School/Home​

​5​

​25​ ​Pokso’s Favourite Toy Car​ ​School​

​27​ ​*​​My Things and Me​ ​School​

​28​ ​My Clothes and Me​ ​Home/School​

​30​ ​My Body and Me​ ​Home/School​

​32​ ​Our Body Parts​ ​Home/School​

​6​
​34​ ​We Are Same Yet Different​ ​School​

​39​ ​Going to Toilet​ ​School​

​7​

​40​ ​Do You Take Care of Your Toys?​ ​School​

​41​ ​I Keep My Things Safe​ ​Home​

​42​ ​*​​I Do Not Do Unsafe Things​ ​School​

​8​

​44​ ​My Private Parts​ ​Home/School​

​47​ ​Taking Help​ ​School​

​49​ ​Safety Rules for Private Parts​ ​Home/School​

​51​ ​Sharing Is Good but...​ ​Home/School​

​9​
​52​ ​Let Us Play​ ​School​

​53​ ​How Do You Feel?​ ​School​

​10​
​55​ ​Safe Touches​ ​Home/School​

​57​ ​Unsafe Touches​ ​Home/School​

​11​
​58​ ​Learning to Skate​ ​School​
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​59​ ​Scream, Run and Tell!​ ​Home/School​

​61​ ​When to Tell​ ​Home/School​

​12​ ​63​ ​The People Around You​ ​Home​

​13​

​67​ ​Are You Hiding Something?​ ​School​

​68​ ​*​​Pokso Gets Lost in the Jungle​ ​Home/School​

​71​ ​The Right Thing to Do​ ​Home/School​

​14​
​73​ ​It Is Okay to Be Scared​ ​Home/School​

​74​ ​*​​Pokso and Joey​ ​Home/School​

​Chapter​ ​1​ ​Introduction​

​COMPETENCIES​
​Core principle(s):​
​Constitutional Morality:​
​Inclusivity in Diversity​

​WHO Life skill(s):​
​Interpersonal​
​Relationship​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject​
​Teacher​

​Explicit (Key message) Learning​
​outcome(s):​

​1.​ ​Growing up is fun.​
​2.​ ​Let us learn good habits together.​
​3.​ ​Every child must go to school.​

​Methodology:​
​Storytelling & Guided​
​Interaction​

​Other resources:​
​1.​ ​Character​

​canvas. Pages 1,​
​2, & 3​​.​

​Implicit (Key message) Learning​
​outcome(s): Children will begin to​

​1.​ ​Identify themselves as growing​
​individuals.​

​2.​ ​Recognise their body, likes, and​
​abilities.​

​3.​ ​Feel confident saying hello and​
​responding to greetings.​

​4.​ ​Understand friendship as being​
​together, caring, and sharing​
​space.​

​5.​ ​Recognise school as a safe,​
​shared place.​

​6.​ ​Associate healthy habits with​
​strength and well-being.​

​7.​ ​Experience inclusion through​
​diverse characters and families.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“Say Hello Like Pokso”​
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​Teacher does:​

​●​ ​Show Pokso picture.​

​●​ ​Use a soft toy / hand gesture if possible.​

​Script cue (example):​
​“Hello children! Look who has come today. This is Pokso​
​Pokso wants to say hello to everyone.”​

​Action:​

​●​ ​The Teacher asks children to say “Hello” in different ways:​

​○​ ​Wave​
​○​ ​Smile​
​○​ ​Fold hands​
​○​ ​Whisper hello​

​●​ ​Name game:​
​“Pokso says: Hello, I am ___.”​

​Transition (very important):​
​“Pokso is a baby just like you are growing. Let’s see what Pokso likes​
​to do”​

​Context Building/​
​Workbook in Play​
​(20 mins)​

​Scene 1:​​All About Me​​(Pages: Say Hello, Colour Pokso)​

​Workbook in play:​

​●​ ​“I am a baby ___.”​

​●​ ​“I like to eat, sleep, and play.”​

​Teacher scaffolding:​

​●​ ​Ask orally first:​

​○​ ​“Who likes sleeping?”​

​○​ ​“Who likes playing?”​

​●​ ​Children point, nod, respond verbally.​

​●​ ​Only then guide colouring Pokso.​
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​Transition line:​
​“Just like Pokso, you also have people who take care of you.”​

​Leads into family & trust.​

​Scene 2:​​My Family, My Safe People​​(Sana page)​

​Workbook in play:​

​●​ ​“I live with grown-ups like my mummy, papa and mummy’s​
​___.”​

​●​ ​“I love and trust them.”​

​Teacher approach:​

​●​ ​Use picture pointing:​

​○​ ​“Who is this?”​

​○​ ​“Who helps you at home?”​

​●​ ​Do collective answering to avoid pressure.​

​●​ ​Emphasise​​trust​​gently, not interrogation.​

​Optional movement break (30 seconds):​

​●​ ​“Stand up if you live with mummy”​

​●​ ​“Touch your head if you live with grandma”​

​Transition line:​
​“Families help us grow strong. Friends help us feel happy.”​

​Smooth shift from home → friends.​

​Scene 3:​​Three Best Friends​​(Pokso, Sana, Arpit together)​

​Workbook in play:​

​●​ ​“Arpit and Sana are my ___ friends.”​
​●​ ​“We go to ___ together.”​
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​Teacher scaffolding:​

​●​ ​Pair children: “Sit next to a student whom you have never​
​interacted with”​

​●​ ​Ask: “What do friends do together?”​
​●​ ​Reinforce inclusion: “Everyone can have friends.”​

​Mini role-play (1 minute): Teacher can encourage learners to think​
​about how they made friends and to try making new friends in the​
​class.​

​●​ ​One child says: “Will you be my friend?”​
​●​ ​Other replies: “Yes!”​

​Transition line:​
​“When friends play and eat well, they grow strong.”​

​Moves into habits & learning.​

​Scene 4:​​Good Habits & Learning​​(Arpit + fruits +​​music)​

​Workbook in play:​

​●​ ​Fruits/vegetables drawing​

​●​ ​Counting symbols​

​●​ ​Odd one out​

​Teacher style:​

​●​ ​Do it orally and collectively:​

​○​ ​Count together aloud.​
​○​ ​Name fruits shown.​

​●​ ​No pressure to complete all boxes in class.​

​Key message spoken, not written:​
​“Eating fruits, learning music, dancing, playing makes us healthy.”​

​Transition line:​
​“And when we learn and grow together, we go to school!”​

​Recapitulation​
​Activity:​​Pokso Recap Circle​
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​Children sit in a circle.​

​Teacher prompts (call-and-response):​

​●​ ​“What did Pokso learn today?”​

​○​ ​Me​
​○​ ​Family​
​○​ ​Friends​
​○​ ​Good habits​
​○​ ​School​

​Gesture-based recap:​

​●​ ​Touch head: “I am me”​
​●​ ​Hug self: “My family”​
​●​ ​Hold hands: “My friends”​
​●​ ​Rub tummy: “Good food”​
​●​ ​Point forward: “School”​

​Closing line:​
​“Just like Pokso, you are growing every day.”​

​Take home​
​(Homework)​ ​Assign selectively, not everything:​

​●​ ​Colour remaining pictures​
​●​ ​Draw favourite fruit/vegetable​
​●​ ​Tell parents:​

​○​ ​“Who is your best friend?”​

​○​ ​“What do you like eating?”​

​Teacher framing:​
​“Today you will teach Pokso at home.”​

​Possible hiccups:​
​1. Child hesitant to​
​speak → Allow gestures​
​or pointing​
​2. Child writes or fills​
​incorrectly → Do not​
​correct harshly, explain​
​gently.​
​3. Child mentions​
​non-traditional family →​

​Cues for Quick​
​Progress Tracking​

​1. Child attempts​
​greeting.​
​2. Participates in​
​fill-in-the-blanks​
​3. Names likes, food, or​
​friends.​
​4. Engages in peer​
​interaction.​
​5. Shows comfort with​

​The Confidential Green Zone:​

​“Who do you live with at home?”​

​This reflects the child’s family structure​
​and lived reality and should be handled​
​sensitively and kept confidential.​
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​Acknowledge and​
​accept​

​workbook handling.​

​Scholastic Questions​
​1.​ ​Fill in: Hello, I am ___.​
​Answer: Child’s name​

​2. Circle the word you say when you meet someone: Hello / Bye​
​Answer: Hello​

​3. Count the notes and write the number.​
​Answer: Correct count shown​

​4.Which number comes after 2?​
​Answer: 3​

​5. Is eating fruits a good habit? (Yes/No)​
​Answer: Yes​

​Chapter​ ​2​ ​Interpersonal Relationship​

​COMPETENCIES​
​Core principle(s): Safety:​
​Bullying​
​WHO Life skill(s):​
​Interpersonal Relationship:​
​Safety Circle:​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject​
​Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. Nobody in your school should​
​call you by your nickname.​

​Methodology:​
​Guided Discussion &​
​Experiential Learning​

​Other resources:​
​1.​ ​Character canvas.​

​Pages 7, & 10.​

​Implicit (Key message)​
​Learning outcome(s):​
​1.​ ​Understand that​

​relationships involve​
​connection, care, and trust.​

​2.​ ​Recognise that names and​
​nicknames can feel good or​
​uncomfortable.​

​3.​ ​Identify people they love​
​and trust.​

​4.​ ​Understand that people are​
​of different ages and roles​

​5.​ ​Develop early respect for​
​personal preferences and​
​boundaries.​
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​6.​ ​Learn that not everyone​
​likes the same things, and​
​that is okay.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“My Name, My Choice”​

​Teacher does:​

​●​ ​Say own name clearly.​

​●​ ​Ask children to say their names aloud together.​

​Prompt gently:​
​“Sometimes people call us by special names. Those are called​
​nicknames.”​

​Body-based check-in:​

​●​ ​Thumbs up if you like your name.​

​●​ ​Hug yourself.​

​Transition line:​
​“Let’s see what nicknames our friends Sana and Arpit have.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​Nicknames & Feelings​​(Nicknames page)​

​Workbook in play:​

​●​ ​Sana’s nickname​

​●​ ​Arpit’s nickname​

​●​ ​Who gave it​

​Teacher scaffolding:​

​●​ ​Ask orally first:​

​○​ ​“Who gave Sana her nickname?”​

​○​ ​“Does Sana like it?”​

​●​ ​Emphasise choice and consent:​

​○​ ​“Nicknames are only good when we like them.”​
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​Group discussion (very short):​

​●​ ​“Do you have a nickname?”​

​●​ ​“Do you like it?”​

​No forcing answers.​

​Key message spoken clearly:​
​“If you don’t like a nickname, you can say no.”​

​Transition line:​
​“When people listen to us and care for us, we feel safe.”​

​Scene 2:​​Our Loved Ones & Trust Circle​​(Our Loved​​Ones page)​

​Workbook in play:​

​●​ ​Family​

​●​ ​Teacher​

​●​ ​Trusted people​

​Teacher approach:​

​●​ ​Point to pictures:​

​○​ ​“Who helps you when you are sad?”​

​○​ ​“Who helps you in school?”​

​●​ ​Reinforce trusted adults, not “everyone”.​

​Circle activity (1 minute):​

​●​ ​Children name one person they love (verbally).​

​Key language to use:​

​●​ ​“People who keep us safe”​

​●​ ​“People we can trust”​

​Transition line:​
​“All people are not the same. Some are big, some are small.”​
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​Scene 3:​​Understanding Age & Care​​(Arrange by age​​page)​

​Workbook in play:​

​●​ ​Arrange youngest to oldest​

​●​ ​Colour-coded circles​

​Teacher scaffolding:​

​●​ ​Do it as a thinking-aloud activity:​

​○​ ​“Who is the smallest?”​

​○​ ​“Who needs more help?”​

​●​ ​No correctness pressure.​

​Concept gently introduced:​

​●​ ​Younger people need care​

​●​ ​Older people give care and need care.​

​Avoid moralising. Use observation.​

​Transition line:  “Because people are different, we treat them with​
​care.”​

​Take home​
​(Homework)​ ​Select only 1–2 tasks:​

​●​ ​Paste or draw loved ones​

​●​ ​Colour age circles​

​●​ ​Tell parents:​

​○​ ​“Who gave me my nickname”​

​○​ ​“Who I trust”​

​Framing:​
​“Today you will talk about people you love at home.”​

​Recapitulation​
​Activity:​​Relationship Recap Circle​
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​Call-and-response recap:​

​●​ ​“What is your name?” →​​My name​
​●​ ​“Who loves you?” →​​Family​
​●​ ​“Who teaches you?” →​​Teacher​
​●​ ​“Who keeps you safe?” →​​Trusted people​

​Gesture recap:​

​●​ ​Touch head: Name​
​●​ ​Hand on heart: Loved ones​
​●​ ​Open arms: Trust​
​●​ ​Point up/down: Big & small​

​Closing line:​
​“When we know our feelings and our people, we grow strong.”​

​Possible hiccups:​
​1. Child shares a​
​nickname they dislike →​
​Validate feelings, do not​
​probe​
​2. Child cannot name​
​loved ones → Accept​
​silence or gestures​
​3. Child confuses age​
​order → Support without​
​correction​
​4. Child shares sensitive​
​family info → Acknowledge​
​and move on gently​

​Cues for Quick Progress​
​Tracking​

​1.Child responds to questions​
​about names and people.​
​2. Participates in filling blanks​
​or pointing.​
​3. Shows understanding of​
​“older” vs “younger”.​
​4. Engages respectfully with​
​peers during discussion.​
​5. Demonstrates comfort talking​
​about trusted people.​

​The Confidential Green Zone:​
​Explained​

​“Who gave you your​
​nickname?”​

​It reflects the child’s attachment​
​relationships and family​
​dynamics and should be handled​
​gently and kept confidential.​

​Scholastic Questions​
​1.​ ​Sana has a ___.​

​Answer: Nickname​
​2.​ ​Write one word for people you love.​

​Answer: Family / Teacher​
​3.​ ​Who gave Sana her nickname?​

​Answer: Grandma​
​4.​ ​Name one person who takes care of you.​

​Answer: Any caregiver​
​5.​ ​Who is younger: a baby or a grown-up?​

​Answer: Baby​
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​Chapter​ ​3​ ​Effective Communication​

​COMPETENCIES​
​Core principle(s):​​Mental​
​Health & Well-Being​
​WHO Life skill(s):​
​Effective Communication |​
​Being Independent &​
​Responsible​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject​
​Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. Doing things that we like​
​makes us feel good and happy.​
​2. We should tell our Mummy,​
​Papa, grandparents, and​
​teachers about what we like and​
​do not like.​
​3. Breakfast is the most important​
​meal of the day. You must finish​
​it!​
​4. I can help my body grow​
​strong and healthy.​
​5. Growing up is learning about​
​things we should do on our own.​

​Methodology:​

​Guided Expression &​
​Practice-Based Learning​

​Other resources:​
​1.​ ​Character Canvas -​

​Pg 13​

​Implicit (Key message)​
​Learning outcome(s):​
​1.Understand that they have likes​
​and dislikes.​
​2. Learn to express feelings using​
​words.​
​3. Use “I like” and “I do not like”​
​statements confidently.​
​4. Recognise that it is okay to say​
​no.​
​5. Understand that their body and​
​feelings matter.​
​6. Learn that communication​
​helps others help them.​
​7. Identify safe adults they can​
​talk to.​
​8. Begin learning independence​
​with responsibility​
​9. Experience positive​
​reinforcement while learning​
​boundaries.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Circle Time Setup​

​Children sit comfortably. No desks yet.​

​Opening Prompt (Low-stakes)​
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​“Today morning, did you feel happy, okay, or not-so-happy?”​

​(Use hand signs, not words.)​

​Bridge​

​“Pokso also has feelings. He wants to tell us what​​he likes and​
​what he does not like.”​
​Move to Pokso Likes Cartoons​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1: Pokso Likes Things​

​Storytelling​
​Read slowly:​

​●​ ​“I like playing with my toys…”​

​●​ ​“I like watching cartoons…”​

​Teacher Modelling​
​Say:​

​●​ ​“I like drinking chai.”​

​●​ ​“I like walking.”​

​(Shows adults also have likes.)​

​Workbook as Play​

​●​ ​Children point to pictures Pokso likes.​

​●​ ​Thumbs up, no writing yet.​

​Key Emotional Anchor​
​“Doing things we like makes us feel good and happy.”​

​Transition​
​“But sometimes, there are things we do not like.”​

​Scene 2: Pokso Does Not Like…​

​Important facilitation note​
​Tone must be neutral, not dramatic.​

​Guided Observation​

​●​ ​Look at pictures one by one.​
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​●​ ​Ask: “Does Pokso like this or not like this?”​

​Cross Marking​

​●​ ​Children show cross with hands.​

​●​ ​Workbook marking can be optional / take-home.​

​Boundary Language (Very Clear)​

​●​ ​“If you do not like something, you can say ‘No’.”​

​●​ ​“Your feelings are important.”​

​Do not ask personal follow-ups here.​

​Transition​
​“Everyone is different. Let’s see what we like and​​do not like.”​

​Scene 3: Do You Like…?​

​Play-based Sorting​

​●​ ​Show pictures: hide & seek, stories, rain, sweets.​

​●​ ​Children respond with:​

​○​ ​Thumbs up = like​

​○​ ​Thumbs down = do not like​

​No Explanation Required​
​Silence is allowed.​

​Scaffolded Language​
​Model sentence:​

​●​ ​“I like ___.”​

​●​ ​“I do not like ___.”​

​Transition​
​“As we grow, we learn to do more things on our own.”​

​Scene 4: I Can Tie My Shoelaces​

​Context Building​
​Explain colours:​
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​●​ ​Green: I can do alone​

​●​ ​Yellow: I need help​

​●​ ​Red: I cannot do yet​

​Normalize All Responses​
​“Needing help is okay.”​

​Workbook in Play​

​●​ ​Children point to pictures.​

​●​ ​No comparison between children.​

​Life Skill Emphasis​
​“Growing up means learning slowly.”​

​Transition​
​“Sometimes, even grown-ups feel confused.”​

​Scene 5: Asking for Help & Toilets (Pages 18–20)​

​Story Context​

​●​ ​Sana, Arpit, Salman are confused.​

​●​ ​They ask for help.​

​Guided Question​
​“Who can help us in school?”​

​(Expected answers: teacher, ayah, helper.)​

​Path-Tracing as Group​

​●​ ​Use finger in air.​

​●​ ​Do together, not individually.​

​Communication Skill​
​“When we are confused, we ask for help.”​

​Take home​
​(Homework)​ ​●​ ​Mark likes and dislikes calmly with caregiver.​

​●​ ​Colour activities.​

​●​ ​Practise sentences:​
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​○​ ​“I like…”​
​○​ ​“I do not like…”​
​○​ ​“Please help me.”​

​No forcing. No correction.​

​RECAPITULATION​
​Circle Recap​

​Ask collectively:​

​●​ ​“What does Pokso like?”​

​●​ ​“What can we say when we don’t like something?”​

​●​ ​“Who helps us in school?”​

​Closing Line​

​“Your feelings matter, and your voice matters.”​

​Possible hiccups:​
​1. Child laughs or gets silly​
​→ Gently redirect​
​2. Child becomes quiet →​
​Allow silence​
​3. Child shares something​
​sensitive → Acknowledge​
​and move on calmly​
​4. Child marks everything​
​same colour → Accept as​
​learning stage​

​Cues for Quick Progress​
​Tracking​

​1. Child uses “I like / I do not​
​like”​
​2. Participates in ticking​
​activities​
​3. Names a safe adult​
​4. Attempts independence​
​tasks​
​5. Shows comfort expressing​
​preferences​

​The Confidential Green Zone:​
​Explained​

​Is there something you do not​
​like?​

​It invites emotional and boundary​
​expression and may reflect​
​sensitive experiences, so it must​
​be handled gently and kept​
​confidential.​

​Scholastic Questions​
​1.​ ​What is the time on Arpit’s clock on page 20?.​

​Answer: Almost 4’o Clock!​
​2.​ ​Which number comes after 5?​

​Answer: 6​
​3.​ ​Does eating breakfast help us grow? (Yes/No)​

​Answer: Yes​
​4.​ ​What can you say if you do not like something?​

​Answer: No / I do not like​
​5.​ ​Who helps you in school?​

​Answer: Teacher / Helper​
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​Chapter​ ​4​ ​Health and Hygiene​

​COMPETENCIES​
​Core principle(s):​
​Constitutional​
​Morality | Health |​
​Hygiene​
​WHO Life skill(s):​
​Being Independent &​
​Responsible​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. We wash our hands​
​regularly so that we​
​do not fall sick. It is a good​
​habit.​
​2. We chew our food well to be​
​strong.​
​It is a good habit.​

​Methodology:​

​Rhymes,​
​Demonstration &​
​Guided Practice​

​Other resources:​
​1.​ ​QR Code embedded within​

​the chapter for interactive​
​video – Pages - 21, 22, & 23​

​2.​ ​Teacher Resource:​
​https://fssai.gov.in/eatrightsch​
​ool/​

​Implicit (Key message)​
​Learning outcome(s):​
​1. Understand that cleanliness​
​keeps us healthy.​
​2. Learn that germs can make​
​us sick, even if we cannot see​
​them.​
​3. Practice daily hygiene habits​
​like handwashing, brushing,​
​and chewing food properly.​
​4. Understand that water is​
​precious and should not be​
​wasted.​
​5. Associate health habits with​
​feeling good and strong.​
​6. Learn routines through​
​repetition, rhythm, and visuals.​
​7. Develop early responsibility​
​for self-care.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“What Did We Do Before Class?”​

​Teacher prompts (oral, playful):​

​●​ ​“Did you wash your hands today?”​
​●​ ​“Did you eat something today?”​
​●​ ​“Did you drink water?”​

​Action:​
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​●​ ​Children show actions:​

​○​ ​Rubbing hands​
​○​ ​Chewing​
​○​ ​Drinking water gesture​

​Transition line:​
​“All these small things keep our body healthy. Let’s meet the tiny​
​germs!”​

​Leads directly to Hand Wash.​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​Hand Wash & Germs​​(Hand Wash page)​

​Play the video through the QR scanner on pg 21​

​Workbook in play:​

​●​ ​Germ rhyme​
​●​ ​Fill-in-the-blanks​
​●​ ​Handwash sequencing (2–5)​

​Teacher scaffolding:​

​●​ ​Show hands.​

​●​ ​Ask: “Can we see germs?” → “No”​

​●​ ​“Where do they go?” → Mouth / tummy (use child language)​

​Action-based learning:​

​●​ ​Do handwash actions together in sequence.​

​●​ ​Children say steps aloud.​
​○​ ​Wet Hands → Apply Soap → Scrub for 20 seconds​

​(including backs, between fingers, and under nails) →​
​Rinse Thoroughly → Dry with a Clean Towel → Turn off​
​the Faucet.​

​Key line spoken clearly:​
​“Clean hands keep germs away.”​

​Transition line:​
​“When our hands are clean, our body stays safe. Water helps us too.”​
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​Moves naturally to water use.​

​Scene 2:​​Water Is Precious​​(Tipi Tipi Tap page)​

​Play the video through the QR scanner on pg 22​

​Workbook in play:​

​●​ ​Poem​

​●​ ​Maze: water drop to glass​

​Teacher approach:​

​●​ ​Recite 1–2 lines with actions.​

​●​ ​Ask:​

​○​ ​“Do we waste water?”​

​○​ ​“When do we use water?”​

​Maze done collectively:​

​●​ ​Finger tracing in air first.​

​Key idea (spoken, not tested):​
​“Water is for cleaning and drinking.”​

​Transition line:​
​“When we drink clean water, we must also eat properly.”​

​Smooth shift to eating habits.​

​Scene 3:​​Chewing Is My Habit​​(Chewing page)​

​Play the video through the QR scanner on pg 23​

​Workbook in play:​

​●​ ​Fill-in-the-blanks​

​●​ ​Chant “chew, chew, chew”​

19



​Teacher scaffolding:​

​●​ ​Everyone pretends to chew slowly.​

​●​ ​Ask:​

​○​ ​“Do we talk while eating?” → No​
​○​ ​“Do we chew fast or slow?” → Slow​

​Concept embedded: Chewing helps digestion.​
​The Teacher can explain the reason. “When you chew food, the food​
​particles break down into little pieces which move through our food​
​pipe easily. If we don't chew it properly, the particles don't get small​
​enough to move easily from our food pipes.”​

​Additional resources - Digestive System | The Dr. Binocs Show​
​https://youtu.be/ZBZWgrfZFbU​

​Transition line:​
​“Good food makes us strong. Let’s see an animal that gives us food.”​

​Leads into cow colouring.​

​Scene 4:​​Healthy Animals & Colouring​​(Cow page)​

​Workbook in play:​

​●​ ​Colour by numbers​
​●​ ​Identify cow​

​Teacher role:​

​●​ ​Call out numbers and colours aloud.​
​●​ ​No need to complete fully in class.​

​Key connection spoken:​
​“Healthy animals give us healthy food.”​

​Transition line:​
​“So what did we do today to stay healthy?”  Leads to recap.​

​Take home​
​(Homework)​ ​Framing:​

​“Today you will teach your family healthy habits.”​

​Option 1: Practice handwashing at home and tell:​
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​“Soap” “Water” “Dry”​

​Option 2: Show family how to chew food slowly​

​Option 3: Colour the cow at home if unfinished.​

​Recapitulation​
​Activity:​​Healthy Body Recap​

​Call-and-response with actions:​

​●​ ​“Hands?” → Wash​
​●​ ​“Water?” → Save​
​●​ ​“Food?” → Chew​
​●​ ​“Body?” → Strong​

​Gesture recap:​

​●​ ​Rub hands​
​●​ ​Drink gesture​
​●​ ​Chew​
​●​ ​Flex arms​

​Closing line:​
​“Small habits keep us healthy every day.”​

​Possible hiccups:​
​1.Child rushes through​
​activities → Gently​
​slow them down.​
​2. Child memorises​
​rhymes without​
​meaning → Use​
​actions to reinforce.​
​3. Child resists hygiene​
​task → Normalize and​
​encourage, don’t force.​

​Cues for Quick Progress Tracking​
​1. Child attempts rhyme repetition​
​2. Correctly sequences handwashing​
​steps.​
​3. Understands water use​
​4. Participates in colouring calmly​
​5. Uses hygiene words like wash,​
​clean, chew.​

​The Confidential Green​
​Zone: Explained​

​Do you wash your hands​
​before eating at home?”​

​This reflects the child’s home​
​hygiene environment and​
​caregiving practices, which​
​must never be used for​
​comparison, judgement, or​
​grading.​

​Scholastic Questions​

​1.Fill in the blank:​
​We wash our hands every _____.​
​Answer: day​
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​2.Circle the correct word:​
​We chew food (fast / slow).​
​Ans: slow​

​3. Should we waste water?​
​Answer: No.​

​4. Complete the sentence:​
​Clean hands keep germs _____.​
​Answer: away​

​5. Is washing hands a good habit?​
​Answer: Yes.​

​Chapter​ ​5​ ​Self-Awareness​

​COMPETENCIES​
​Core principle(s): Safety:​
​Hygiene |​
​WHO Life skill(s):​​Being​
​Independent &​
​Responsible | Self​
​Awareness | Collaboration:​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject​
​Teacher​

​Explicit (Key message) Learning​
​outcome(s):​
​1. Taking care of our things​
​makes us happy.​
​2. Changing our clothes every day is​
​a good habit.​
​3. Our body, just like our​
​things belong to us.​
​4. As we grow, our bodies become​
​bigger and change too.​
​5. Our body has many parts.​
​6. Each body part has a role to play.​
​Mouth to eat, teeth to chew, eyes to​
​see, nose to breathe, and ears to​
​listen.​

​Methodology:​

​Guided Observation &​
​Reflective Practice​

​Other resources:​
​QR Code embedded within​
​the chapter for interactive​
​video – Pages - 27, 29​

​Implicit (Key message) Learning​
​outcome(s):​
​1.​ ​Recognise themselves as​

​individuals.​
​2.​ ​Understand that their body​

​belongs to them.​
​3.​ ​Identify their things, clothes, and​

​toys as personal belongings.​
​4.​ ​Learn that taking care of their​

​body and belongings is​
​important.​

​5.​ ​Recognise body parts and their​
​functions.​

22



​6.​ ​Understand that bodies grow​
​and change.​

​7.​ ​Develop early respect for self,​
​self-care, and ownership.​

​8.​ ​Build confidence through naming​
​and recognising self.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher Set-up:​

​Place one familiar object (toy / pencil box / water bottle / shoe) on​
​the table or floor mat.​

​Opening Cue:​
​Teacher silently observes the object for a few seconds, drawing​
​children’s attention.​

​Guided Prompt:​
​“Do you have something at home that belongs only to you?”​

​(Children respond through gestures only. No verbal pressure.)​

​Concept Building:​
​Teacher says:​
​“Some things belong to us. We take care of them.”​

​Transition to Chapter:​
​“Pokso also has something that belongs to him. It is his favourite.”​

​Open to Pokso’s Favourite Toy Car​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1: Pokso’s Favourite Toy Car​

​Storytelling​

​●​ ​Read: “Let us have a closer look at my favourite toy car.”​

​Guided Observation​

​●​ ​Ask: “What parts can you see?”​
​●​ ​Name together: Wheels, steering, seats, headlights​

​Concept Bridge​
​“Each part has a job.”​

​Car → Body Transition (Key Scaffold)​
​“Just like the car has parts, our body also has parts.”​
​Point visually to body picture.​
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​(No writing yet.)​

​Scene 2: My Things and Me​

​Play the video through the QR Code embedded within the chapter​
​– Page 27​

​Context Building​
​Read softly:​

​●​ ​“Sana likes her cycle.”​
​●​ ​“It belongs to her.”​

​Discussion (Non-judgemental)​

​●​ ​“What belongs to you?”​
​●​ ​“How do we take care of our things?”​

​Workbook as Play​

​●​ ​Fill blanks orally:​

​○​ ​belongs​
​○​ ​care​
​○​ ​clean​

​Emotional Anchor​
​“Taking care of our things makes us feel happy.”​

​Transition​
​“Clothes are also our things. We wear them every day.”​

​Scene 3: My Clothes and Me​

​Observation​

​●​ ​Look at clothes on the line.​
​●​ ​Name together: shirt, pants, socks, underwear​

​Gentle Hygiene Message​
​“Changing clothes keeps us clean and healthy.”​

​Sorting Play​

​●​ ​YES/NO with hand signs:​

​○​ ​“Do we wear this?”​
​○​ ​“Do we wash clothes?”​
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​(No writing in class.)​

​Transition​
​“Clothes cover our body. Let’s look at our body.”​

​Scene 4: My Body and Me​

​Mirror Activity​

​●​ ​Ask children to touch:​

​○​ ​head​
​○​ ​hands​
​○​ ​legs​

​Drawing as Play​

​●​ ​Explain:​

​○​ ​standing lines​
​○​ ​sleeping lines​
​○​ ​circles​

​Key Identity Line​
​“This is how you look now.”​

​(No comparison between children.)​

​Transition​
​“Our body has many parts. Let’s name them.”​

​Scene 5: Our Body Parts​

​Group Naming​

​●​ ​Say together:​

​○​ ​eyes see​
​○​ ​ears listen​
​○​ ​mouth eats​
​○​ ​feet walk​

​Completion​

​●​ ​Fill blanks together on board.​
​●​ ​Children repeat aloud.​

​Ownership Message​
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​“Our body belongs to us.”​

​Take home​
​(Homework)​ ​1.​ ​Complete fill-in-the-blanks.​

​2.​ ​Colour body parts.​
​3.​ ​Name clothes at home.​
​4.​ ​Practise saying:​

​●​ ​“This is my body.”​
​●​ ​“I take care of my things.”​

​RECAPITULATION​
​Circle Recap​

​Ask gently:​

​●​ ​“What is Pokso’s favourite toy?”​
​●​ ​“Do our things belong to us?”​
​●​ ​“Name one body part.”​

​Closing Line​

​“Our things and our body are important, and we take care of​
​them.”​

​Possible hiccups:​
​1. Child giggles at body​
​part names → Normalize​
​calmly​
​2. Child compares bodies​
​→ Gently reinforce​
​“everyone is different”​
​3. Child struggles with dot​
​joining → Focus on effort,​
​not accuracy​

​Cues for Quick Progress​
​Tracking​

​1. Child identifies body​
​parts.​
​2. Uses words like mine,​
​my.​
​3. Participates in drawing.​
​4. Shows care for​
​belongings.​
​5. Engages confidently in​
​naming activities.​

​The Confidential Green Zone:​
​Explained​

​Which part of your body is very​
​special to you?​

​It invites bodily self-awareness and​
​personal meaning and should be​
​acknowledged respectfully and kept​
​confidential.​

​Scholastic Questions​

​1. What is Pokso’s favourite toy?​
​Answer: A toy car.​

​2. Name one part of a car.​
​Answer: Wheel / seat / steering / headlight.​

​3. Who do your things belong to?​
​Answer: Me.​

26



​4. Count the wheels in the toy car.​
​Answer: 4.​

​5. Do our bodies change as we grow?​
​Answer: Yes.​

​6. Name any two body parts.​
​Answer: Eye, hand, leg, ear (any two).​

​Chapter​ ​6​ ​Gender Stereotype Breaking​

​COMPETENCIES​
​Core principle(s): Personal​
​Safety:​​Mental Health &​
​Well-Being | Constitutional​
​Morality | Gender​
​Equality/Equity/Parity​
​WHO Life skill(s):​​Being​
​Independent & Responsible |​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. We are different even if we​
​look the same and wear​
​similar clothes.​
​2. It is okay to be different.​
​3. We do our best to keep​
​our toilets and ourselves​
​clean.​

​Methodology:​

​Guided Comparison &​
​Normalisation​

​Other resources:​
​1.​ ​Teacher Resource: How​

​to solve letter reversals?​
​-​​https://bit.ly/2LMdj91​

​2.​ ​Teacher Resource: How​
​to hold a pencil? -​
​https://bit.ly/3bHRfXR​

​Implicit (Key message)​
​Learning outcome(s):​
​1. Understand that boys and​
​girls have the same body​
​parts.​
​2. Recognise that people can​
​like different things​
​3. Learn that liking cycles,​
​music, drawing, or colouring​
​is not decided by gender​
​4. Understand that looking​
​similar does not mean being​
​the same.​
​5. Learn that differences are​
​normal and okay.​
​6. Begin early acceptance of​
​diversity and inclusion​
​7. Understand that everyday​
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​activities (toileting, drawing,​
​learning) are for everyone​
​8. Develop respect for self​
​and others without​
​comparison.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“What Can We Do?”​

​Teacher prompts (oral, fast-paced):​

​●​ ​“Who likes drawing?”​
​●​ ​“Who likes playing with toys?”​
​●​ ​“Who likes colouring?”​
​●​ ​“Who likes running?”​

​(Children raise hands.)​

​Key normalising line:​
​“Different children like different things.”​

​Transition line:​
​“Let’s see how Sana and Arpit like different things too.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​We Are Same Yet Different​

​Workbook in play:​

​●​ ​Body parts counting​

​●​ ​Likes and preferences​

​Teacher scaffolding:​

​●​ ​Count together: Eyes, hands, ears, legs​

​●​ ​Ask: “Do we all have eyes?” → Yes​

​●​ ​Then: “Do we all like the same thing?” → No​

​Key sentence spoken clearly:​
​“We can look similar and still like different things.”​

​Transition line:​
​“Sometimes things look the same, but they are not.”​
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​Leads to spot-the-difference.​

​Scene 2:​​Spot the Difference (Zebras)​

​Workbook in play:​

​●​ ​Spot 3 differences​

​Teacher approach:​

​●​ ​Do 1 difference together.​

​●​ ​Let children point to others.​

​Concept embedded:​
​Small differences are okay and interesting.​

​Transition line:​
​“Just like pictures, letters can also look similar.”​

​Smooth move to b–d discrimination.​

​Scene 3:​​b and d – Same but Different​

​Workbook in play:​

​●​ ​Identify b and d​
​●​ ​Count chairs​

​Teacher scaffolding:​

​●​ ​Use body cues:​

​○​ ​“b has the tummy in front”​
​○​ ​“d has the tummy at the back”​

​●​ ​No correction pressure.​

​Key message (spoken):​
​“Looking carefully helps us understand differences.”​

​Transition line:​
​“And our hands also do things in different ways.”​

​Moves into pencil grip.​

​Scene 4:​​Different Ways of Holding a Pencil​
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​Workbook in play:​

​●​ ​Tick how​​you​​hold the pencil​

​Teacher stance:​

​●​ ​Show own grip.​

​●​ ​Say clearly:​

​○​ ​“Different hands hold pencils differently.”​

​Important tone note:​
​No “wrong” language.​

​Transition line:​
​“We do many things differently, even going to the toilet.”​

​Leads to toilet page​

​Scene 5:​​Going to Toilet (Context-based gender use)​

​Workbook in play:​

​●​ ​Home vs school toilets​

​●​ ​Girls / boys / accessible​

​Teacher scaffolding:​

​●​ ​State factually:​

​○​ ​“At home, everyone uses the same toilet.”​

​○​ ​“At school, toilets are different.”​

​Key normalising line:​
​“This is about place, not about being better or worse.”​

​Transition line:​
​“Just like toilets, toys are also for everyone.”​

​Take home​
​(Homework)​ ​Option 1: Child tells a grown-up: “I like ___” “My friend likes ___”​

​Option 2: Draw yourself doing something you enjoy​

​Option​​3:​​Practice saying: “It is okay to be different.”​
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​Recapitulation​
​Teacher says statements, children respond with actions:​

​●​ ​“We all have eyes” → Touch eyes​
​●​ ​“We all like the same toys” → Shake head​
​●​ ​“All toys are for children” → Clap​

​“Being different is okay” → Thumbs up​

​Closing line:​
​“We are the same in many ways, and different in many ways.​
​Both are okay.”​

​Possible hiccups:​
​1.Child compares boys vs​
​girls → Redirect to “everyone”​
​2. Child giggles at toilets →​
​Normalize calmly​
​3. Child struggles with letters​
​→ Focus on effort, not​
​correctness​
​4. Child insists on “only​
​boys/girls do this” → Gently​
​counter with examples​

​Cues for Quick Progress​
​Tracking​

​1. Child completes number​
​filling.​
​2. Attempts spotting differences​
​3. Participates in letter activity​
​4. Accepts different preferences​
​without distress.​
​5. Uses inclusive language like​
​same​​,​​different​​,​​everyone.​

​The Confidential Green​
​Zone: Explained​

​What is one toy or activity​
​you really like?”​

​A child’s preferences can​
​reflect home norms and​
​identity expression and must​
​never be judged, labelled, or​
​compared.​

​Scholastic Questions​

​1. How many eyes do we have?​
​Answer: 2.​

​2. Do all children like the same things?​
​Answer: No.​

​3. Is it okay to be different?​
​Answer: Yes.​

​4. Are b and d the same letter?​
​Answer: No.​

​5. Can boys and girls both draw and colour?​
​Answer: Yes.​

​6. Name one body part we use to write.​
​Answer: Hands.​
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​Chapter​ ​7​ ​Safety-I​

​COMPETENCIES​
​Core principle(s): Personal​
​Safety | Safety |​
​WHO Life skill(s):​​Being​
​Independent & Responsible​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. Taking care of our body​
​means keeping it clean and​
​safe.​
​2. Our body, just like our​
​things, belongs to us.​
​3. I do not do unsafe things.​

​Methodology:​
​Concept based explanation​
​and activities​

​Other resources:​
​1.​​QR Code embedded within​
​the chapter for interactive video​
​– Pages - 42​

​Implicit (Key message)​
​Learning outcome(s):​
​1. Understand what safe and​
​unsafe mean​
​2. Learn that taking care of​
​toys, things, and body keeps​
​them clean and safe​
​3. Recognise that their body​
​belongs to them​
​4. Identify everyday unsafe​
​actions​
​5. Learn that unsafe actions​
​can cause hurt, pain, and​
​fear​
​6. Understand that they can​
​and should avoid unsafe​
​situations​
​7. Learn to stay close to​
​loved and trusted adults​
​8. Build early personal safety​
​awareness without fear​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher Set-up:​

​Place 2 objects on the table:​

​●​ ​one toy​
​●​ ​one unsafe-looking item (picture card: firecracker / glass​

​bottle)​

​Opening Prompt:​
​Teacher asks:​
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​“Which one should we be careful with?”​

​(Children point. No verbal pressure.)​

​Concept Anchor:​
​Teacher says:​

​“Some things are safe. Some things are not safe.”​

​Transition:​
​“Pokso is learning how to take care of things and​​himself. Let’s​
​see how.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1: Taking Care of Toys​

​Storytelling​
​Read slowly:​

​●​ ​“Taking care of our toys means keeping them safe.”​

​Guided Thinking​
​Ask:​

​●​ ​“What happens when toys are kept safely?”​

​●​ ​“What happens when we do not take care?”​

​Workbook as Play​

​●​ ​Fill blanks orally using word bank:​

​○​ ​safe​

​○​ ​clean​

​○​ ​care​

​○​ ​break​

​Visual Sorting​

​●​ ​Thumbs up for safe actions​

​●​ ​Thumbs down  for unsafe actions​

​Bridge to Body Safety​
​“Just like toys, our body also needs care.”​

33



​Scene 2: My Body Needs Care Too​

​Observation​
​Show pictures:​

​●​ ​bathing​

​●​ ​brushing​

​●​ ​using toilet safely​

​Discussion​
​Ask:​

​●​ ​“Does this keep our body safe?”​

​(No personal probing.)​

​Key Line (Slow, Clear)​
​“Taking care of our body means keeping it clean and​​safe.”​

​Transition​
​“Some things are not safe for our body.”​

​Scene 3: I Keep My Things Safe​

​Context Building​
​Read:​

​●​ ​“These three things are mine, and I want to keep them​
​safe.”​

​Ownership Without Pressure​
​Ask:​

​●​ ​“Do you also have things you keep safe?”​

​Workbook Handling​

​●​ ​Number boxes 1–3 discussed only​

​●​ ​Pasting images = take-home activity​

​Safety Circle Concept (Implicit)​
​“We keep important things close and safe.”​

​Transition​
​“Now let’s see what we should NOT do.”​
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​Scene 4: I Do Not Do Unsafe Things​

​Language Modelling​
​Teacher reads:​

​●​ ​“I do not do unsafe things.”​

​Cause–Effect Mapping​

​●​ ​Unsafe things can:​

​○​ ​hurt​

​○​ ​cause pain​

​○​ ​make us cry​

​Emotion Recognition​
​Point to faces, name feelings.​

​No Personalisation​
​Do not ask:​
​“Has this happened to you?”​

​Transition​
​“Let’s find unsafe things together.”​

​Scene 5: Mark Unsafe Things​

​Group Activity​

​●​ ​Go picture by picture.​

​●​ ​Ask:​

​○​ ​“Safe or unsafe?”​

​Children Respond By​

​●​ ​Crossing in the air​

​●​ ​Pointing​

​Reinforce Clear Rules​

​●​ ​“I do not play with fire.”​

​●​ ​“I do not play on the road.”​

​●​ ​“I stay near water only with loved ones.”​
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​(No elaboration.)​

​RECAPITULATION​
​Quick Recall (Whole Group)​

​Ask:​

​●​ ​“Do we take care of our toys?”​

​●​ ​“Do we take care of our body?”​

​●​ ​“Do we do unsafe things?”​

​Children respond:​

​●​ ​Yes / No hand signs.​

​Closing Line​

​“We take care of our things, our body, and ourselves.”​

​Take home​
​(Homework)​ ​Paste pictures of safe things.​

​Colour safety pages.​

​Practise saying:​

​●​ ​“This is safe.”​
​●​ ​“This is unsafe.”​
​●​ ​“I do not do unsafe things.”​

​Possible hiccups:​
​1. Child becomes excited by​
​pictures → Calmly redirect​
​2. Child shares a risky​
​behaviour → Acknowledge​
​and guide​
​3. Child feels scared →​
​Reassure safety and adult​
​support​
​4. Child marks everything →​
​Focus on discussion, not​
​correction.​

​Cues for Quick Progress​
​Tracking​

​1. Child uses words like​​safe​​/​
​unsafe​
​2. Correctly marks unsafe​
​actions​
​3. Connects safety to body and​
​belongings​
​4. Shows understanding through​
​pointing or speech​
​5. Demonstrates caution in​
​discussion​

​The Confidential Green​
​Zone: Explained​

​“Is there something that​
​you know is unsafe?”​

​It reflects the child’s​
​awareness of risk and lived​
​environment and should be​
​listened to sensitively and​
​kept confidential.​
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​Scholastic Questions​

​1. What does taking care of toys mean?​
​Answer: Keeping them clean and safe.​

​2.Who does your body belong to?​
​Answer: Me.​

​3. Name one safe habit.​
​Answer: Bathing / brushing / washing hands​

​4. Can unsafe things hurt us?​
​Answer: Yes.​

​5. Name one unsafe thing.​
​Answer: Playing with fire / playing on the road / glass bottles (any one).​

​6. Should we go near water alone?​
​Answer: No.​

​Chapter​ ​8​ ​Private Parts​

​COMPETENCIES​
​Core principle(s):​​Personal​
​Safety​
​WHO Life skill(s):​​Self​
​Awareness | Collaboration​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. Private means only for us.​
​2. Everyone has their private​
​parts.​
​3. Everyone must know​
​about their private parts.​
​4. We should learn to keep​
​our private parts clean on our​
​own.​
​5. Taking help is a part of​
​growing up.​
​6. Rules are like good habits​
​and are for our safety.​
​7. If someone touches us on​
​our private parts, we should​
​always tell our loved and​
​trusted ones.​
​8. Private parts are not to be​
​shared, as they are only for​
​us.​
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​Methodology:​

​Gentle Explanation &​
​Rule-Based Learning​

​Other resources:​
​NA​

​Implicit (Key message)​
​Learning outcome(s):​
​1.Understand what private​
​parts are.​
​2. Learn that private parts​
​are only for them​
​3. Understand basic safety​
​rules related to private parts​
​5. Learn the difference​
​between helpful touch and​
​unsafe touch​
​6. Understand that some​
​adults may help them only for​
​care.​
​7. Learn that they can say no​
​to unsafe behaviour​
​8. Understand the​
​importance of telling trusted​
​adults.​
​9. Learn that sharing is good,​
​but not for private parts​
​10. Build body awareness​
​without fear, shame, or​
​confusion.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher prompts (neutral, calm):​

​●​ ​“This is my hand.” (touch own hand)​

​●​ ​“This is my leg.”​

​●​ ​“Our body helps us play, eat, and grow.”​

​Key sentence (said once, clearly):​
​“Some parts of our body are private.”​

​Transition line:​
​“Let’s learn which parts are private.”​

​Moves directly into identification, not discussion.​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​What Are Private Parts?​

​(My Private Parts – identification pages)​
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​Workbook in play:​

​●​ ​Mouth​
​●​ ​Chest​
​●​ ​Between the legs​
​●​ ​Buttocks​

​Teacher scaffolding:​

​●​ ​Point and name together.​
​●​ ​Use matter-of-fact tone.​
​●​ ​No questions to children about their bodies.​

​Key lines spoken clearly:​

​●​ ​“Private parts are covered by underwear or clothes.”​
​●​ ​“Private means only for us.”​

​Transition line:​
​“Everyone has private parts.”​

​Scene 2:​​Colour and Name the Private Parts​

​Workbook in play:​

​●​ ​Colour and fill missing letters​

​Teacher role:​

​●​ ​Read words aloud.​
​●​ ​Children repeat softly.​

​Important Teacher note:​
​Do NOT ask children to point to their own bodies.​

​Transition line:​
​“Because private parts are special, there are rules.”​

​Scene 3:​​Safety Rules for Private Parts​

​Workbook in play:​

​●​ ​No one should touch​
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​●​ ​No one should look​
​●​ ​Not even over clothes​

​Teacher scaffolding:​

​●​ ​Read rules aloud.​
​●​ ​Children repeat as a group.​

​Key sentence (very important):​
​“These rules keep us safe.”​

​No follow-up questions.​

​Transition line:​
​“Sometimes, grown-ups help us keep clean and healthy.”​

​Scene 4:​​Taking Help (Safe Touch for Care)​

​Workbook in play:​

​●​ ​Brushing​
​●​ ​Bathing​
​●​ ​Feeding​
​●​ ​Medicine​

​Teacher language (exact tone):​

​●​ ​“Mummy, Papa, grandparents help us.”​
​●​ ​“Doctors and nurses help us when we are sick.”​
​●​ ​“They help only to keep us clean and healthy.”​

​Do NOT dramatise injections or fear.​

​Transition line:​
​“When we feel unsure or scared, we tell trusted adults.”​

​Scene 5:​​Sharing Is Good But…​

​Workbook in play:​

​●​ ​Sharing toys vs not sharing private parts​

​Teacher emphasis:​

​●​ ​“Toys can be shared.”​
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​●​ ​“Private parts are never shared.”​

​Key sentence:​
​“If something feels wrong, we tell.”​

​Take home​
​(Homework)​ ​Only reinforcement, no disclosure tasks:​

​●​ ​Colour swimsuits​

​●​ ​Revise safety rules​

​●​ ​Parents to read rules together​

​Teacher framing:​
​“Today we learnt safety rules for our body.”​

​Recapitulation​
​Teacher says statements, children respond with Thumbs up and​
​thumbs down:​

​●​ ​“Washing hands”​
​●​ ​“Someone touching private parts”​
​●​ ​“Telling mummy”​
​●​ ​“Keeping secrets about private parts”​

​Closing line:​
​“My body is my own. I keep it safe.”​

​Possible hiccups:​
​1. Giggles → Normalize and​
​continue calmly.​
​2. Silence → Allow space, do​
​not push​
​3. Child shares personal story​
​→ Listen, reassure, inform​
​school protocol​
​4.Over-curiosity → Redirect​
​to rules and safety​

​Cues for Quick Progress​
​Tracking​

​1.Child correctly names private​
​parts​
​2. Understands “only for me”​
​3. Identifies trusted adults​
​4. Distinguishes between help​
​and unsafe touch​
​5. Repeats safety rules when​
​prompted​

​The Confidential Green​
​Zone: Explained​

​Who are the grown-ups you​
​trust to help you?”​

​This question reveals a​
​child’s safety network and​
​family structure and must​
​never be discussed publicly​
​or used for assessment.​

​Scholastic Questions​
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​1. How many private parts do we have?​
​Answer: 4.​

​2. Name one private part.​
​Answer: Mouth / Chest / Between the legs / Buttocks.​

​3. Circle the correct word: We keep private parts (covered / open).​
​Answer: covered.​

​4. Should anyone touch private parts for fun?​
​Answer: No.​

​5. What should you do if someone touches your private parts?​
​Answer: Tell a loved and trusted adult.​

​6.Can we share toys but not private parts?​
​Answer: Yes.​

​Chapter​ ​9​ ​Feelings​

​COMPETENCIES​
​Core principle(s): Health |​
​Mental Health & Well-Being​
​WHO Life skill(s):​
​Collaboration | Effective​
​Communication​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. While playing, we keep our​
​private parts covered for​
​health, hygiene and safety.​
​2. Feelings are our friends.​
​3. You should always tell​
​your Mummy, Papa,​
​grandparents and teachers​
​about how you feel.​

​Methodology:​
​Emotion Identification &​
​Guided Expression​

​Other resources:​
​1.​ ​Picture Booklet, pg 20.​

​Implicit (Key message)​
​Learning outcome(s):​

​1. Identify basic feelings:​
​happy, sad, angry. scared​
​2. Understand that feelings​
​change based on situations​
​3. Learn that all feelings are​
​okay​
​4. Recognise how actions​
​(pushing, breaking toys,​
​stories) affect feelings​
​5. Develop early emotional​
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​vocabulary​
​6. Learn that sharing feelings​
​with trusted adults is safe​
​and helpful​
​7. Build empathy by​
​recognising emotions in​
​others​
​8. Understand that feelings​
​are signals, not “good” or​
​“bad”​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher Action:​

​Ask children to stand beside their desks/mat.​

​Opening Prompt:​
​“Let’s move our body like we are playing.”​

​●​ ​Jump once​
​●​ ​Stretch arms​
​●​ ​Shake hands​

​Body–Emotion Bridge:​
​Teacher says:​
​“When we play, our body feels good. When our body feels​
​something, our heart also feels something.”​

​Transition:​
​“Pokso and his friends love to play. Let’s see how they feel​
​when they play.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1: Let Us Play​

​Storytelling​
​Read slowly:​

​●​ ​“Playing games makes them feel happy and healthy.”​

​Guided Observation​
​Ask:​

​●​ ​“What games can you see?”​
​●​ ​“Do these games look fun?”​

​Workbook Interaction​
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​●​ ​Children tick pictures they like by pointing​
​●​ ​No discussion on​​why​​yet​

​Health & Safety Anchor​
​“While playing, we keep our body safe.”​

​Transition​
​“When we play, we feel different feelings.”​

​Scene 2: How Do You Feel?​

​Emotion Naming​
​Show pictures one by one:​

​●​ ​Happy​
​●​ ​Sad​
​●​ ​Angry​
​●​ ​Scared​

​Teacher names emotion clearly, children repeat together.​

​Cause–Emotion Linking​
​Read examples:​

​●​ ​“Sana feels sad when her toy breaks.”​
​●​ ​“Pokso feels angry when he is pushed.”​

​No Personal Questions​
​Do not ask children to share their own story.​

​Key Normalisation Line​
​“All feelings are okay.”​

​Transition​
​“Let’s help Pokso match feelings with faces.”​

​Scene 3: Match the Feelings​

​Group Matching​

​●​ ​Do one example together (Happy).​
​●​ ​Ask:​

​○​ ​“Which face looks angry?”​
​○​ ​“Which face looks scared?”​

​Children respond by pointing.​

​Repetition for Consolidation​
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​Repeat emotion names rhythmically:​

​●​ ​Happy​
​●​ ​Sad​
​●​ ​Angry​
​●​ ​Scared​

​Safe Expression Message​
​“We can tell grown-ups how we feel.”​

​Transition​
​“Let’s remember what we learned today.”​

​RECAPITULATION​
​Teacher asks:​

​●​ ​“Name one feeling.”​
​●​ ​“Are feelings our friends?”​

​Children answer verbally or with hand signs.​

​Closing Line​

​“Feelings help us understand ourselves.”​

​Take home​
​(Homework)​ ​Option 1:​​Child completes the sentence at home: “Today​​I felt​

​______.”​
​Option 2:​​Draw a happy face and a sad face.​
​Option 3:​​Practice saying: “I feel sad.” “I feel happy.”​​“I feel​
​excited.” “I feel safe.” “I feel unsafe.”​

​Possible hiccups:​
​1.Child laughs at “angry”​
​faces → Normalize emotion​
​2. Child labels feelings as bad​
​→ Reframe gently​
​3. Child struggles to name​
​feelings → Allow pointing​
​4. Child shares strong​
​emotion → Validate, don’t​
​probe.​

​Cues for Quick Progress​
​Tracking​

​1.Child names at least one​
​feeling​
​2. Matches emotions correctly​
​3. Uses feeling words in speech​
​4. Shows awareness of others’​
​emotions​
​5. Willingness to share how they​
​feel​

​The Confidential Green​
​Zone: Explained​

​“How do you feel right now?”​

​It reflects the child’s​
​immediate emotional state​
​and should be acknowledged​
​gently without judgement and​
​kept confidential.​

​Scholastic Questions​

​1. Count how many feeling faces you see on pg 53.​
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​Answer: 4.​
​2. Do feelings come from inside us? (Yes/No)?​
​Answer: Yes.​
​3. How does Pokso feel when he is pushed?​
​Answer: Angry.​
​4. How does Arpit feel when listening to monster stories?​
​Answer: Scared.​
​5. Are feelings good or bad?​
​Answer: All feelings are okay.​
​6. Who should you tell when you feel sad or scared?​
​Answer: Mummy, Papa, grandparents, or teachers.​
​.​

​Chapter​ ​10​ ​Touches​

​COMPETENCIES​
​Core principle(s): Personal​
​Safety |​
​WHO Life skill(s): Coping​
​with Emotions​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1.Safe touches make us feel​
​good and happy.​
​2. Unsafe touches make us​
​feel sad, angry and scared.​

​Methodology:​
​Feelings-Based Classification​

​Other resources:​ ​Implicit (Key message)​
​Learning outcome(s):​
​1. Understand that touches​
​can feel different​
​2. Learn to identify safe​
​touches and unsafe touches.​
​3. Recognise how their body​
​feels during different touches​
​4. Understand that feeling​
​uncomfortable is a signal​
​5. Learn that it is important to​
​tell trusted adults​
​6. Build early body autonomy​
​and consent awareness​
​7. Learn that safety matters​
​more than politeness.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“How Do We Feel?”​
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​Teacher does:​

​●​ ​Shows happy face → children smile​
​●​ ​Shows sad face → children make sad face​

​Prompt (gentle):​
​“Some things make us feel happy. Some things make us feel​
​uncomfortable.”​

​Key anchor line:​
​“Our feelings help us know what is safe.”​

​Transition line:​
​“Let’s see which touches make us feel happy.”​

​Moves naturally to Safe Touches​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​Safe Touches​

​Workbook in play:​

​●​ ​Holding hands while crossing​

​●​ ​Hug/kiss from mother​

​●​ ​Father lifting child​

​●​ ​Doctor with parents present​

​Teacher scaffolding:​

​●​ ​Name the actions, not the body.​

​●​ ​Ask group questions only:​

​○​ ​“Does this look safe?”​

​○​ ​“How does the child feel?”​

​Key sentence spoken clearly:​
​“Safe touches make us feel happy and cared for.”​

​Important tone rule:​
​No asking children for personal examples.​

​Transition line:​
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​“But not all touches feel nice.”​

​Moves gently to Unsafe Touches.​

​Scene 2:​​Unsafe Touches​

​Workbook in play:​

​●​ ​Sad face​
​●​ ​Angry face​
​●​ ​Scared face​

​Teacher scaffolding:​

​●​ ​Point to emotions:​

​○​ ​“This child feels sad.”​
​○​ ​“This child feels scared.”​

​Key sentence (repeat twice):​
​“If a touch makes us feel sad, angry, or scared, it is not safe.”​

​Absolutely avoid:​

​●​ ​“Who touched you?”​
​●​ ​“Has this happened?”​

​Transition line:​
​“When something feels not safe, we don’t keep it inside.”​

​Moves to telling trusted adults.​

​Scene 3:​​Telling Trusted Adults​

​Workbook in play:​

​●​ ​Mummy​
​●​ ​Papa​
​●​ ​Grandparents​
​●​ ​Teachers​

​Teacher scaffolding:​

​●​ ​Ask collectively: “Who helps you at school?”​

​●​ ​Emphasise: “You can tell again and again.”​

​Key sentence:​
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​“Telling is not tattling. Telling keeps us safe.”​

​Transition line:​
​“Let’s remember what we learnt today.”​

​Recapitulation​
​Activity:​​Safe or Not Safe Game​

​Teacher says situations, children respond with thumbs up or​
​thumbs down​

​●​ ​“Holding hands to cross the road”​
​●​ ​“Doctor with parents”​
​●​ ​“A touch that makes you scared”​
​●​ ​“Telling a teacher”​

​Closing line (fixed):​
​“My feelings matter. I tell a trusted adult.”​

​Take home​
​(Homework)​ ​Non-intrusive reinforcement only:​

​●​ ​Colour safe touch pictures​
​●​ ​Parents read page together​
​●​ ​Revise: happy / sad / scared​

​Teacher framing:​
​“Today we learnt how feelings keep us safe.”​

​Possible hiccups:​
​1. Child laughs → Normalize​
​and continue calmly​
​2. Child looks confused →​
​Use feelings as guide​
​3. Child becomes quiet → Do​
​not push, reassure​
​4. Child shares personal​
​discomfort → Listen, validate,​
​follow school protocol​

​Cues for Quick Progress​
​Tracking​

​1. Child correctly identifies​
​happy vs uncomfortable touches​
​2. Uses words like happy, sad,​
​scared​
​3. Knows whom to tell​
​4. Understands that feelings​
​guide safety​
​5. Participates without distress​

​The Confidential Green​
​Zone: Explained​

​“Who are the adults you can​
​tell if something feels​
​unsafe?”​

​This reveals a child’s support​
​system and sense of safety​
​and must never be shared,​
​discussed publicly, or​
​assessed.​

​Scholastic Questions​
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​1.​ ​What are safe touches?​
​Answer: Touches that make us feel happy and good.​

​2.​ ​Name one safe touch.​
​Answer: Hug from mother / holding hands while crossing the road.​

​3.​ ​How do unsafe touches make us feel?​
​Answer: Sad, angry, or scared.​

​4.​ ​What should we do about unsafe touches?​
​Answer: Tell a trusted one.​

​5.​ ​Who should we tell?​
​Answer: Mummy, Papa, grandparents, or teachers.​

​6.​ ​Tick the correct option:​
​☐ Keep unsafe touch secret​
​☑ Tell a trusted adult​
​Answer: Tell a trusted adult​

​Chapter​ ​11​ ​Safety-II​

​COMPETENCIES​
​Core principle(s): Personal​
​Safety |​
​WHO Life skill(s): Effective​
​Communication​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1.Rules help us keep safe.​
​2. Safety Rule: Scream and​
​Run. Then tell your loved​
​ones.​
​3. We should always tell​
​whenever we are scared, sad​
​or angry.​

​Methodology:​

​Scenario-based learning with​
​guided discussion and visual​
​cue decoding​

​Other resources:​ ​Implicit (Key message)​
​Learning outcome(s):​
​1. Children learn​​when it is​
​important to tell​​trusted​
​adults​
​2. Children understand that​
​secrets related to fear,​
​pain, or discomfort are​
​unsafe​
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​3.​​Children learn to​​identify​
​unsafe situations​​and​
​respond using a​​clear safety​
​rule​
​4.​​Children differentiate​
​between​​known people,​
​unknown people, and​
​helpers.​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher Action:​

​Show two pictures:​

​●​ ​children wearing helmets​

​●​ ​children skating without safety gear​

​Opening Prompt:​
​“Which one looks safe?”​

​(Children point.)​

​Concept Anchor:​
​Teacher says:​
​“Rules help us stay safe.”​

​Transition:​
​🗣️​​“Let’s see what rules Pokso and his friends follow.”​

​Context Building/​
​Workbook in Play​ ​Scene 1: Learning to Skate​

​Reading​

​●​ ​Read the text slowly.​

​●​ ​Emphasise:​

​○​ ​rules​
​○​ ​no one gets hurt​
​○​ ​everyone stays safe​

​Guided Questions​

​●​ ​“What do they wear while skating?”​
​●​ ​“Where do they skate?”​
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​Workbook Interaction​

​●​ ​Fill blanks​​orally​​:​

​○​ ​rules​
​○​ ​hurt​

​Key Line​
​🗣️​​“Rules help us keep safe.”​

​Transition​
​🗣️​​“Rules help outside. What if someone makes us​​feel​
​unsafe?​

​Scene 2: Scream, Run and Tell​

​Clear Instruction (No Acting Out)​
​Teacher reads:​

​●​ ​“If someone touches your private parts…”​

​3-Step Rule (Chanted Softly)​

​●​ ​Scream​

​●​ ​Run​

​●​ ​Tell​

​Children repeat together once.​

​Trusted Adults​
​Name together:​

​●​ ​Mummy​

​●​ ​Papa​

​●​ ​Grandparents​

​●​ ​Teachers​

​Important Boundary​
​🗣️​​“It is never your fault.”​
​(Once. Calmly.)​

​Transition​
​🗣️​​“Let’s help Pokso remember the steps.”​
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​Scene 3: Match the 3 Steps​

​Matching as Group​

​●​ ​Do one match together.​

​●​ ​Children point to correct step.​

​Repetition​
​Say together:​

​●​ ​Step 1​

​●​ ​Step 2​

​●​ ​Step 3​

​(No speed testing.)​

​Transition​
​🗣️​​“When should we tell?”​

​Scene 4: When to Tell​

​Reading​
​Read only the​​child-facing text​​.​

​Situation Identification​
​For each picture, ask:​

​●​ ​“Should we tell?”​

​Children answer:​

​●​ ​Yes / No (hand sign)​

​Situations Covered​

​●​ ​gifts or treats​

​●​ ​pain or hurt​

​●​ ​being asked to sit on lap​

​●​ ​being asked to remove clothes​

​●​ ​unsafe touch​

​●​ ​changing clothes in front of child​
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​●​ ​photos without clothes​

​●​ ​fighting​

​Key Rule (Repeated)​
​🗣️​​“We tell when we feel scared, sad, or angry.”​

​No Discussion of Details.​

​RECAPITULATION​
​Rapid Recall​

​Teacher asks:​

​●​ ​“Do rules help us?”​

​●​ ​“What are the 3 steps?”​

​●​ ​“Who do we tell?”​

​Children answer together.​

​Closing Line​

​🗣️​​“If we feel unsafe, we scream, run, and tell.”​​💛​

​Take home​
​(Homework)​ ​1.​ ​Revise the 3-step rule with caregivers.​

​2.​ ​Match steps worksheet.​
​3.​ ​Practise saying:​

​●​ ​“No.”​
​●​ ​“Stop.”​
​●​ ​“I will tell.”​

​Possible hiccups:​
​1.Child becomes scared or​
​silent → Pause, reassure,​
​normalize feelings​
​2. Child shares a personal​
​incident → Acknowledge​
​calmly, do not probe, inform​
​school protocol​
​3. Child thinks helpers can​
​never be unsafe → Clarify:​
​any touch/situation that feels​
​bad → tell​

​Cues for Quick Progress​
​Tracking​

​1. Child can correctly say​
​Scream–Run–Tell​
​2. Child raises hand or responds​
​during “When to Tell” situations​
​3. Child correctly marks ✔ / ✖ in​
​“People Around You”​
​4.Child uses feeling words like​
​scared, sad, angry​

​The Confidential Green​
​Zone: Explained​

​“Do you know who you can​
​tell if you feel unsafe?”​

​It relates to the child’s​
​trusted support system and​
​should be handled gently and​
​kept confidential.​
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​4. Confusion between​
​surprise & secret → Explain:​
​surprises are shared later,​
​unsafe secrets are never kept​

​Scholastic Questions​

​1. What should you do if someone touches you in an unsafe way?​
​Answer:​​Scream, run away, and tell a trusted adult.​

​2. Who can you tell when you feel scared or unsafe?​
​Answer:​​Mummy, Papa, grandparents, teachers.​

​3. Should we keep secrets that make us feel scared or sad?​
​Answer:​​No.​

​4. How many safety steps are there?​
​Answer:​​3.​

​5. Name one safety rule in sports.?​
​Answer:​​Wear Helmet/Pads.​

​Chapter​ ​12​ ​Critical Thinking​

​COMPETENCIES​
​Core principle(s):​​Personal​
​Safety: Strangers​
​WHO Life skill(s):​​Critical​
​Thinking​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. A stranger is someone​
​you do not know.​
​2. We should tell Mummy,​
​Papa, grandparents and​
​teachers about all the​
​strangers we meet every day.​

​Methodology:​

​Guided questioning + visual​
​reasoning​

​Other resources:​ ​Implicit (Key message)​
​Learning outcome(s):​
​1. Distinguish between​
​people they know and people​
​they do not know​
​2. Understand that not all​
​adults are equally safe​

​3. Practice thinking before​
​trusting​
​4. Seek help from trusted​
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​adults before making​
​decisions​
​5. Build early risk awareness​
​without fear​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​

​Teacher-led conversation (circle time):​

​Gather the kids in a circle and ask, “Who all do you meet every​
​day? Who comes to your school? Do you know​​everyone​​you​
​see?”​

​Key probing questions: “Is someone your friend just because​
​they smile?Do you talk to everyone the same way?”​

​Introduce the idea gently: “Some people we know well.​​✓​​Some​
​people we do not know. Thinking carefully helps keep us safe.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​People We Know in School​

​(Class teacher, principal, activity teachers)​

​Workbook in play:​

​●​ ​Put ✓ for people you know​

​Teacher scaffolding:​

​●​ ​Name each role slowly:​

​○​ ​“This is a class teacher.”​

​○​ ​“This is the principal.”​

​●​ ​Ask collective questions only:​

​○​ ​“Do we see them in school?”​

​●​ ​Teacher models marking ✓ on board/book.​

​Key sentence spoken:​
​“People we know are people we meet again and again with​
​adults.”​

​Transition line:​
​“Some people help us outside the classroom too.”​
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​Leads to community helpers.​

​Scene 2:​​People Who Help Us​

​(Vegetable seller, guard, carpenter, etc.)​

​Workbook in play:​

​●​ ​Mark ✓ or ✗ with adult help​

​Teacher scaffolding:​

​●​ ​Emphasise roles, not closeness:​

​○​ ​“This person sells vegetables.”​

​○​ ​“This person guards the building.”​

​Very important Teacher line:​
​“We decide with help from parents and teachers.”​

​(No independent deciding.)​

​Transition line:​
​“Sometimes, we don’t know a person well.”​

​Moves to unknown people.​

​Scene 3:​​People We Do Not Know Well​

​Workbook in play:​

​●​ ​Put ✗ for people you do not know​

​Teacher scaffolding:​

​●​ ​Neutral language:​

​○​ ​“Not known does not mean bad.”​

​○​ ​“It means we need help from adults.”​

​Key sentence repeated:​
​“If we are not sure, we ask an adult.”​

​Transition line:​
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​“Thinking carefully helps us stay safe.”​

​Moves to thinking skill reinforcement.​

​Scene 4:​​Thinking Before Acting​

​Oral thinking game (no workbook):​
​Teacher says:​

​●​ ​“Someone calls your name.”​

​●​ ​“You see someone new.”​

​Children respond together:​

​●​ ​“Tell mummy.”​

​●​ ​“Tell teacher.”​

​Key cognitive skill:​
​Pause → Ask → Act.​

​Recapitulation​
​Activity:​​Think Together Circle​

​Teacher asks, children respond in chorus:​

​●​ ​“Do we decide alone?” → No​

​●​ ​“Do we ask adults?” → Yes​

​●​ ​“Do we think before acting?” → Yes​

​Gesture recap:​

​●​ ​Hand on head → Think​

​●​ ​Hand up → Ask​

​●​ ​Smile → Safe​

​Closing line:​
​“Thinking carefully helps us make safe choices.”​

​Take home​
​(Homework)​ ​Very guided take-home:​

​●​ ​Complete remaining ✓ / ✗ with parents​
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​●​ ​Talk at home:​

​○​ ​“Who do I see every day?”​
​○​ ​“Who helps me at school?”​

​Framing:​
​“Today you practised thinking with grown-ups.​

​Possible hiccups:​
​1. Child says “I know the​
​shopkeeper” → Clarify: “You​
​see him, but do you know his​
​name? Does he take care of​
​you?”​
​2. Child gets scared →​
​Reassure: “Most people are​
​doing their work. Thinking​
​helps us stay safe.”​
​3. Overgeneralising fear →​
​Repeat: “We do not panic. We​
​think and tell trusted adults.”​

​Cues for Quick Progress​
​Tracking​

​1.Correctly tick ✓ familiar school​
​figures​
​2. Ask for help when unsure​
​3. Verbally explain​​why​
​someone is known/unknown​

​The Confidential Green​
​Zone: Explained​

​Who are the adults you ask​
​for help when you are​
​confused?”​

​This question reveals the​
​child’s support system and​
​decision-making​
​environment and must not​
​be shared, compared, or​
​assessed.​

​Scholastic Questions​

​1.​ ​A stranger is someone you __________.​
​Answer: do not know​

​2.​ ​Who should help you decide if you know someone?​
​Answer: Mummy, Papa, grandparents, teacher​

​3.​ ​Tick ✓ the people you usually know in school:​

​●​ ​Class Teacher ✅​
​●​ ​Ice-cream seller ❌​
​●​ ​School Principal ✅​

​4.​ ​Should you talk to strangers without telling your parents?​
​Answer: No​

​5.​ ​Thinking carefully helps keep us __________.​
​Answer: safe​
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​Chapter​ ​13​ ​Decision Making​

​COMPETENCIES​
​Core principle(s): Personal​
​Safety​
​WHO Life skill(s):​​Effective​
​Communication | Critical​
​Thinking | Decision Making​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject Teacher​

​Explicit (Key message)​
​Learning outcome(s):​
​1. We should not hide​
​anything from our Mummy,​
​Papa, grandparents, and​
​teachers.​
​2. Mummy, Papa, and​
​grandparents cannot help us​
​if we keep secrets from them.​
​3. We should never keep a​
​secret.​

​Methodology:​
​Story-based guided decision​
​making​

​Other resources:​
​QR Code embedded within the​
​chapter for interactive video –​
​Pages - 68​

​Implicit (Key message)​
​Learning outcome(s):​
​1. Understand what a​​secret​
​is and why unsafe secrets​
​are not okay.​
​2. Identify safe vs unsafe​
​choices​
​3. Practice choosing the​​right​
​thing to do​​in everyday​
​situations​
​4. Learn that telling trusted​
​adults keeps them safe​
​5. Build confidence in saying​
​“I will tell my​
​parents/teachers”​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Teacher Action:​

​Show two simple cards:​

​●​ ​Thumbs Up (green)​
​●​ ​Thumbs Down (red)​

​Opening Prompt:​
​Teacher says:​

​“Sometimes we have to choose what to do.”​

​Show Thumbs up:​

​“This means right choice.”​
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​Show Thumbs down:​

​“This is not right choice.”​

​(No examples yet.)​

​Transition:​
​“Pokso is learning how to make good choices. Let’s help him.”​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1: Are You Hiding Something?​

​Reading​
​Read slowly:​

​●​ ​“When we do not tell… we are hiding it.”​

​●​ ​“Keeping a secret is not safe.”​

​Word Understanding​
​Clarify gently:​

​●​ ​tell​

​●​ ​hiding​

​●​ ​secret​

​Key Rule (Very Clear)​
​“We do not hide things from our parents and teachers.”​

​Visual Reinforcement​
​Point to school, bus, playground, toilet pictures.​

​Transition​
​“What happens when we hide something?”​

​Scene 2: Pokso Gets Lost in the Jungle​

​Storytelling (Calm, Slow)​
​Tell the story as shown:​

​●​ ​Pokso went without telling​

​●​ ​He felt confused and scared​

​●​ ​Parents could not help​

​●​ ​Police helped him reach home​
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​Cause–Effect Mapping​
​Ask (yes/no only):​

​●​ ​“Did Pokso tell?”​

​●​ ​“Was it safe?”​

​●​ ​“Did help come when he told?”​

​Key Message​
​“When we tell, grown-ups can help us.”​

​Transition​
​“Now let’s practise choosing the right thing to do.”​

​Scene 3: The Right Thing to Do​

​Structured Choice Activity​
​For each situation, read aloud:​

​●​ ​“What will you do if a grown-up secretly…?”​

​Options:​

​●​ ​Keep it a secret - No​

​●​ ​Tell my parents - Yes​

​Children Respond By​

​●​ ​Pointing​

​●​ ​Thumbs up/down​

​(No role-play, no personal sharing.)​

​Repetition for Learning​
​Say together after each:​
​“I will tell my parents.”​

​Key Reinforcement​
​“We should never keep secrets.”​

​RECAPITULATION​
​Rapid Recall​

​Teacher asks:​

​●​ ​“Should we keep secrets?” (No)​
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​●​ ​“What should we do?” (Tell)​

​●​ ​“Who helps us?” (Parents / Teachers)​

​Closing Line​

​“Making the right choice keeps us safe.”​

​Take home​
​(Homework)​ ​1.​ ​Complete tick boxes calmly at home.​

​2. Talk with caregivers about:​

​●​ ​“Who can I tell?”​

​3. Practise sentence:​

​●​ ​“I will tell my parents.”​

​Possible hiccups:​
​1. A child says, “But I was told​
​not to tell.”  →  “That is why​
​we tell our parents or​
​teachers. They help keep us​
​safe.”​
​2. A child appears silent or​
​withdrawn  →  .Do not probe​
​publicly. Continue lesson​
​calmly and inform​
​teacher/caregiver privately.​
​3. Children confuse​​surprises​
​with​​secrets​​.  →   Clarify​
​gently:​
​Surprises = happy + told later​
​Secrets = hidden + unsafe​

​Cues for Quick Progress​
​Tracking​

​1. Consistently choose​​“I will​
​tell my parents”​
​2. Verbally say who they will tell​
​3. Identify that secrecy makes​
​situations unsafe​
​4.Participate without fear or​
​confusion​
​Red flag if child:​

​1. Repeatedly selects “keep it a​
​secret”​
​2. Avoids answering all​
​questions​
​3. Shows visible distress (follow​
​safeguarding protocol)​

​The Confidential Green​
​Zone: Explained​

​“Who can you tell if you feel​
​confused or unsafe?”​

​It reflects the child’s safety​
​network and trust​
​relationships and must be​
​handled sensitively and kept​
​confidential.​

​Scholastic Questions​

​1. Fill in the Blanks (Are You Hiding Something?)​

​1.​ ​When we do not​​tell​​our Mummy, Papa, grandparents,​​or teachers something,​
​we are​​hiding​​it from them.​

​2.​ ​This is called keeping a​​secret​​. (​​Answers:​​tell,​​hiding, secret)​
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​2. Story Comprehension (Pokso Gets Lost)​

​1.​ ​Why were Pokso’s parents worried?​
​He went without telling them.​

​2.​ ​Who helped Pokso return home safely?​
​The Jungle Police.​

​3.​ ​Is keeping secrets safe?​
​No.​

​3. Decision-Making Questions (The Right Thing to Do)​

​For​​ALL​​questions (1–6):​

​●​ ​Wrong: I will keep it a secret | Correct:​​I will tell​​my parents​

​Correct Answer for all:​
​I will tell my parents.​

​Chapter​ ​14​ ​Building Resilience​

​COMPETENCIES​
​Core principle(s):​
​Emotional/Intelligence Quotient |​
​Personal Safety​
​WHO Life skill(s):​
​Effective Communication |​
​Emotional/Intelligence Quotient​

​Suggested Teacher:​
​CACA teacher,​
​Parent​
​Grandparent​
​Specific Subject​
​Teacher​

​Explicit (Key message) Learning​
​outcome(s):​
​1. Being scared tells us that we are​
​unsafe.​
​2. It is okay to feel scared.​
​It helps us stay safe.​
​3. It is okay to be scared. But we​
​should always tell when we feel​
​scared.​

​Methodology:​

​Story-based discussion + Emotional​
​literacy through guided reflection​

​Other resources:​
​QR Code embedded​
​within the chapter for​
​interactive video –​
​Pages -74​

​Implicit (Key message) Learning​
​outcome(s):​
​1. Fear is a normal emotion​
​2. Feeling scared helps us recognise​
​unsafe situations​
​3. Talking to trusted adults makes us​
​feel safe again​
​4. Courage is asking for help, not​
​hiding fear..​

​Suggested Flow​

​Introduction/opening​
​(5 mins)​ ​Activity:​​“All Feelings Are Okay”​
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​Teacher prompts (gentle, inclusive):​

​●​ ​“Who has felt happy before?”​

​●​ ​“Who has felt scared before?”​

​(Children respond with hand raise or nod.)​

​Key anchor line (say slowly):​
​“Everyone feels scared sometimes.”​

​Transition line:​
​“Let’s see what happened when Pokso felt scared.”​

​Moves into story mode.​

​Context Building/​
​Workbook in Play​
​(25 mins)​

​Scene 1:​​It Is Okay to Be Scared​​(Concept page)​

​Workbook in play:​

​●​ ​Pokso feeling scared​

​●​ ​Unsafe situations (fighting, getting lost)​

​Teacher scaffolding:​

​●​ ​Read aloud calmly.​

​●​ ​Point to expressions:​

​○​ ​“How does Pokso look?”​

​Key sentence spoken clearly (twice):​
​“Being scared tells us something is unsafe.”​

​Transition line:​
​“Pokso did not keep his fear inside.”​

​Leads into storytelling.​

​Scene 2:​​Pokso and Joey​​(Story part 1)​

​Workbook in play:​

​●​ ​Meeting the baby kangaroo​
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​●​ ​Feeling confused / strange​

​Teacher approach:​

​●​ ​Read the story with pauses.​

​●​ ​Ask thinking prompts, not personal ones:​

​○​ ​“Why do you think Pokso ran away?”​

​●​ ​Emphasise:​

​○​ ​Fear came from not understanding, not danger.​

​Key message (spoken):​
​“Sometimes we feel scared because something is new.”​

​Transition line:​
​“Pokso told his mummy what happened.”​

​Moves to telling trusted adults.​

​Scene 3:​​Telling Helps​​(Story part 2)​

​Workbook in play:​

​●​ ​Talking to mummy​

​●​ ​Listening and explaining​

​Teacher scaffolding:​

​●​ ​Highlight mummy’s response:​

​○​ ​Calm​

​○​ ​Listening​

​○​ ​Explaining​

​Key sentence:​
​“When we tell, we feel lighter.”​

​Transition line:​
​“Once Pokso understood, he was not so scared.”​
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​Leads to resolution.​

​Scene 4:​​Understanding Reduces Fear​​(Story closure)​

​Workbook in play:​

​●​ ​Joey in the pouch​

​●​ ​New understanding​

​Teacher emphasis:​

​●​ ​Fear did not disappear magically.​

​●​ ​It reduced after telling and understanding.​

​Key resilience message (spoken):​
​“We feel brave when we talk about our fears.”​

​Recapitulation​
​Activity:​​Resilience Circle​

​Teacher says a line, children repeat with action:​

​●​ ​“Feeling scared is okay” → Hug self​

​●​ ​“Telling is brave” → Hand on heart​

​●​ ​“Adults help us” → Point outward​

​●​ ​“We feel safe again” → Smile​

​Final closing line (very important):​

​Take home​
​(Homework)​ ​Emotion-safe take home:​

​●​ ​Re-read story with parents​

​●​ ​Parents to ask: “What did Pokso do when he was​
​scared?”​

​No asking children to list personal fears.​

​Teacher framing:​
​“This story teaches us what to do when we feel scared.”​
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​Possible hiccups:​
​1. Child becomes quiet or withdrawn​
​→ Do not push sharing.Say: “You can​
​tell later when you feel ready.” →​
​2. Child laughs at fear →​
​Gently correct: “Fear is different for​
​everyone.”​
​3. Child shares something serious. →​
​Listen calmly.​
​Assure safety and follow school​
​child-protection protocol.​

​Cues for Quick​
​Progress Tracking​
​1. Child can say: “It is​
​okay to be scared.”​
​2. Child can identify:​
​Who they should tell​
​when scared.​
​3. Child completes​
​blanks correctly: okay /​
​brave / scared / unsafe​
​4. Child engages with​
​story discussion.​

​The Confidential Green Zone:​
​Explained​

​“Who are the grown-ups you can tell​
​when you feel scared?”​

​This question reflects a child’s​
​emotional safety net and trust​
​relationships and must never be​
​shared, compared, or evaluated.​

​Scholastic Questions​

​1. How does Pokso feel when he gets lost?​
​→ Scared and confused​

​2. What does being scared tell us?​
​→ That something may be unsafe​

​3. Who should we tell when we feel scared?​
​→ Mummy, Papa, grandparents, or teachers​

​4. What was the baby kangaroo called?​
​→ Joey​

​5. What happened when Pokso told his mother?​
​→ He felt safe and happy​
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